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Abstract: This study aims to analyze the effectiveness of an 
intensive mentoring approach in improving Qur’anic literacy and 
prayer memorization among secondary school students at STKIP 
Muhammadiyah Arar Labschool High School, Sorong Regency. The 
research addresses the persistent gap between curriculum 
expectations and students’ actual competencies, where more than 
half of the students were still at the Iqra’ level upon entering high 
school. A qualitative descriptive design was employed, with data 
collected through non-participant observation, semi-structured 
interviews, and documentation. Data were analyzed using the 
Miles and Huberman model, including data reduction, display, and 
conclusion drawing, supported by source triangulation to ensure 
credibility. The findings indicate substantial improvement after 
two months of daily 30-minute mentoring sessions conducted 
before formal classes. Of 39 students, 43.6% achieved fluent 
Qur’anic reading, 38.5% became fairly fluent, and 43.6% fully 
memorized the targeted prayer recitations, while 51.3% entered 
the early memorization stage. The program also fostered non-
cognitive outcomes, including increased discipline, confidence, 
punctuality, and religious motivation. The novelty of this study lies 
in its integrated dual-focus model that combines Qur’anic reading 
progression, structured prayer memorization, individualized 
deposit-and-journal monitoring, and tajwid micro-sessions within 
a daily school routine. This study contributes theoretically by 
advancing a holistic mentoring framework and practically by 
offering a low-cost, replicable model for strengthening Qur’anic 
literacy and worship competence in secondary education. 
 
Abstrak: Penelitian ini bertujuan untuk menganalisis efektivitas 
pendekatan bimbingan intensif dalam meningkatkan literasi Al-
Qur’an dan hafalan bacaan salat pada peserta didik di SMA 
Labschool STKIP Muhammadiyah Arar, Kabupaten Sorong. 
Penelitian ini berangkat dari adanya kesenjangan antara target 
kurikulum dan kemampuan riil peserta didik, di mana lebih dari 
separuh siswa masih berada pada tahap Iqra’ ketika memasuki 
jenjang sekolah menengah. Penelitian menggunakan desain 
kualitatif deskriptif dengan teknik pengumpulan data berupa 
observasi non-partisipatif, wawancara semi-terstruktur, dan 
dokumentasi. Analisis data dilakukan melalui model Miles dan 
Huberman yang meliputi reduksi data, penyajian data, dan 
penarikan kesimpulan, serta diperkuat dengan triangulasi sumber 
untuk menjamin kredibilitas temuan. Hasil penelitian menunjukkan 
adanya peningkatan signifikan setelah dua bulan pelaksanaan 
bimbingan harian selama 30 menit sebelum pembelajaran formal. 
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Dari 39 siswa, 43,6% mencapai kategori lancar membaca Al-Qur’an, 
38,5% cukup lancar, dan 43,6% telah menghafal bacaan salat 
secara lengkap, sementara 51,3% berada pada tahap awal hafalan. 
Program ini juga berdampak pada aspek non-kognitif seperti 
peningkatan disiplin, percaya diri, ketepatan waktu, dan motivasi 
religius. Kebaruan penelitian ini terletak pada model integratif dua 
fokus yang menggabungkan peningkatan literasi Al-Qur’an, hafalan 
bacaan salat, sistem setoran dan jurnal individual, serta sesi mikro 
tajwid dalam rutinitas harian sekolah. Penelitian ini berkontribusi 
secara teoretis dengan menawarkan kerangka bimbingan holistik 
dan secara praktis menghadirkan model yang efektif, berbiaya 
rendah, dan dapat direplikasi untuk memperkuat kompetensi 
ibadah di sekolah menengah. 
 

Please cite this article in APA style as:  
Ampesi, Dwi Vira; Handayani, Euis Rina; Azizah, Nur; Januari, Adelia Rizky; and Hermanto. 
(2025). Intensive Mentoring Approach to Enhance Qur’anic Literacy and Prayer 
Memorization in Secondary Schools. Journal of Islamic Education Research, 6 (4), 393-408; 
doi: https://doi.org/10.35719/jier.v6i4.519   

 
INTRODUCTION 

Islamic Religious Education (Pendidikan Agama Islam/PAI) occupies a 
strategic role in Indonesia’s education system. Beyond being a subject that transfers 
religious knowledge, it is also a medium for shaping students’ moral, spiritual, and 
intellectual character (Kosim, et al 2023; Nasir & Rijal, 2021). One of the essential 
components of PAI is Qur’anic literacy, which is the foundation for comprehending, 
internalizing, and practicing Islamic values in daily life. Zamroni (2024) and 
Supriadi, et al (2022) emphasizes that the ability to read the Qur’an constitutes a 
basic competency every Muslim must master as a guide for life. Thus, Qur’anic 
literacy in schools is not merely an academic skill but a determinant of students’ 
religious identity and worship practices. 

Despite this urgency, empirical facts indicate a persistent gap between 
expectations and reality. Damanhuri et al (2025) and Wulandari et al (2022) reveal 
that many high school students in Indonesia continue to struggle with reading the 
Qur’an correctly. This situation is also evident at STKIP Muhammadiyah Arar 
Labschool High School, Sorong Regency, where internal school data shows that a 
significant proportion of students across grades X, XI, and XII are still at the Iqra’ 
stage rather than progressing to Qur’anic reading. Such findings highlight the 
disparity between curriculum objectives and actual student competencies, 
reinforcing the need for innovative interventions to strengthen Qur’anic literacy. 

Previous studies have sought to address this challenge. Mubarok (2021) 
emphasizes that habitual Qur’anic reading in the morning significantly shapes 
discipline and consistency in learning. Similarly, Ramadhani and Werdiningsih 
(2022) highlight the success of structured methods, such as the Ummi approach, in 
strengthening Qur’an recitation and memorization among students in Islamic 
institutions. Moreover, Septiana and Utami (2024) demonstrate that comprehensive 
methods in Qur’an literacy programs at the TPA level accelerate students’ mastery 
of tajwid and recitation. These findings provide useful insights but remain limited in 
scope to certain institutions and methods. 

https://doi.org/10.35719/jier.v6i4.519
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Handayani et al. (2024) further argue that tadarus practices and Qur’an-
Hadith learning significantly influence Qur’anic literacy through the mediation of 
reading intentions. While this demonstrates the psychological dimensions of Qur’an 
literacy, the practical implementation at secondary schools still requires a more 
systematic, school-based mentoring model. Likewise, Nasaruddin et al. (2024) 
stress that collaboration between schools and community-based Qur’an institutions 
(TPA) strengthens outcomes, but this integration is rarely documented in 
mainstream school practices. Thus, the research gap lies in exploring how 
structured, intensive mentoring programs can be embedded into daily school 
routines to address literacy and worship challenges simultaneously. 

In addition, studies on religious character development emphasize the link 
between Qur’an learning and broader moral-spiritual outcomes. Komariah and 
Nihayah (2023) show that strengthening Islamic Religious Education enhances 
personality character, while Badriyan et al. (2024) underline the importance of 
prayer mastery as part of continuous religious awareness. However, limited 
research has investigated how Qur’an literacy mentoring and prayer memorization 
programs can work hand in hand to support both cognitive skills and spiritual 
formation in secondary school students. 

The novelty of this study lies in its integration of Qur’anic literacy 
improvement with prayer memorization through an intensive mentoring approach 
carried out systematically within the school setting. Unlike most previous studies 
that emphasize either Qur’an reading or prayer memorization separately, this study 
positions both as complementary pillars of worship competency. The program 
combines habituation, tajwid reinforcement, and memorization in a consistent 
routine before formal learning hours, ensuring that literacy development is not 
fragmented but holistic. 

Furthermore, this research contributes by highlighting the collaboration 
between formal school structures, teachers’ mentoring roles, and students’ habit 
formation. It shows how schools can institutionalize religious skill-building without 
neglecting academic schedules, thereby offering a replicable model for other 
institutions facing similar challenges. By contextualizing the mentoring approach 
within a secondary school, this study advances existing literature with a more 
comprehensive, practice-based framework. 

The objective of this study is to analyze the effectiveness of the intensive 
mentoring approach in enhancing students’ Qur’anic literacy and memorization of 
prayer recitations at the secondary school level. The research specifically examines 
the process, strategies, and outcomes of the program implemented at STKIP 
Muhammadiyah Arar Labschool High School in Sorong Regency. 

The argument underpinning this study is that structured, consistent, and 
individualized mentoring in Qur’an learning can significantly reduce students’ 
literacy gaps while simultaneously strengthening their mastery of prayer 
recitations. Such an approach not only improves technical competencies but also 
fosters motivation, discipline, and religious character development, as previously 
suggested by Mubarok (2021) and supported by Komariah and Nihayah (2023). 

This research is important both theoretically and practically. Theoretically, it 
enriches the body of knowledge on Qur’anic literacy and worship skills by 
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introducing an integrative school-based mentoring model. Practically, it provides a 
reference for educators and policymakers in designing effective religious programs 
that balance cognitive, affective, and spiritual aspects of learning. Ultimately, the 
study contributes to shaping a generation of students who are academically 
competent, spiritually rooted, and capable of practicing Islamic worship correctly in 
their daily lives. 

 

METHOD 

This study employed a qualitative research design with a descriptive 
approach, which is intended to explore and understand the meaning behind a social 
phenomenon in its natural context (Maruster & Gijsenberg, 2013; Lim, 2025). The 
descriptive approach was selected because it was aligned with the research 
objective, namely to describe in detail both the process and the outcomes of the 
Qur’an literacy and prayer memorization mentoring program at Labschool STKIP 
Muhammadiyah Arar High School in Sorong Regency. 

The research was conducted at Labschool STKIP Muhammadiyah Arar High 
School in Sorong Regency during the period of October–November 2024. This 
location was purposively selected because the school had been consistently 
implementing an intensive Qur’an reading and prayer memorization program every 
morning before the start of formal learning activities, making it directly relevant to 
the focus of this study. The research subjects included the school principal, Islamic 
Religious Education (PAI) teachers, and students from grades X, XI, and XII. 
Participants were chosen purposively to represent different perspectives: the 
principal to provide managerial insights, teachers to describe the pedagogical 
strategies used, and students to reveal their experiences and progress. The student 
participants also represented varying levels of Qur’anic literacy, ranging from those 
still in the Iqra’ stage to those already practicing Qur’anic recitation. 

The research procedure was carried out in three stages. The first stage was 
research preparation, which included obtaining research permits, coordinating with 
the school principal and PAI teachers, and preparing research instruments such as 
observation guidelines, interview protocols, and document review checklists. The 
second stage was data collection, which employed multiple techniques. Direct non-
participant observation was conducted during the Qur’an reading and prayer 
memorization sessions, focusing on the interaction patterns between mentors and 
students, the mentoring strategies used, and student participation. Semi-structured 
interviews were also conducted with the principal, PAI teachers, and selected 
students. The interviews used a flexible list of open-ended questions, which allowed 
the researcher to adjust the conversation flow according to field conditions so that 
the data obtained was richer and more contextual (Raol et al., 2025; Nashrullah et 
al., 2023). In addition, documentation techniques were used to collect student 
development records, attendance journals, and progress notes related to 
memorization achievements. 

The third stage was data analysis, which was conducted using the model of 
Miles and Huberman, consisting of three steps: data reduction, data presentation, 
and conclusion drawing or verification (Monaro et al., 2022). Data from 
observations, interview transcripts, and documentation were coded thematically, 
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then categorized into key themes such as student progress, challenges in 
implementation, and the effectiveness of the program. Through this process, 
findings were systematically organized to provide a comprehensive understanding 
of the phenomenon under study. 

To ensure validity and credibility, this study applied triangulation of sources, 
namely by combining the results of observation, interviews, and documentation 
(Wiyanda et al., 2024; Khoa et al., 2023). This strategy minimized researcher bias 
and confirmed that the conclusions drawn were consistent with the actual 
conditions in the field. The focus of the analysis was not only directed at student 
achievements in Qur’anic literacy and prayer memorization, but also at the 
mentoring strategies employed by teachers, the obstacles faced during the 
implementation, and the students’ responses in terms of motivation, discipline, and 
the development of religious character. 

Overall, the qualitative-descriptive method used in this research was expected 
to provide an in-depth picture of both the effectiveness and the challenges of the 
intensive Qur’an mentoring program, thereby enriching the scientific discourse on 
Qur’an learning strategies in secondary schools. 

 

RESULT AND DISCUSSION 

RESULT 

Initial Conditions of Students’ Qur’anic Reading Ability 

Initial classroom observations and document review show that students’ 
Qur’anic reading ability at Labschool STKIP Muhammadiyah Arar was low at the 
start of the program. Of the 39 students examined across grades X, XI and XII, 22 
students (22/39; 56.4%) remained at the Iqra’ stage rather than having progressed 
to reading the mushaf. Broken down by grade, 5 of 10 students in grade X, 11 of 17 
students in grade XI, and 6 of 12 students in grade XII were still at the basic Iqra’ 
level. Observational notes recorded frequent hesitations, letter-by-letter decoding, 
and mispronunciations when students read from the mushaf; many students relied 
on silent lip-mouthing rather than confident aloud recitation during group sessions. 

During interviews, multiple informants confirmed and elaborated on these 
observations. A PAI teacher stated, “Sometimes I see eleventh-graders still sounding 
out letters. They can recite a few short surahs, but when asked to read directly from 
the mushaf they often pause and guess the tajwid.” The principal added, “Curriculum 
expectations assume a certain level of fluency entering high school, but our records 
show that many students never had sustained, systematic practice in elementary 
school.” A student reflected, “I can read Iqra’ comfortably, but when the teacher asks 
me to read the mushaf I get nervous and make mistakes—so I avoid volunteering.” 

The convergence of observed behavior, attendance records, and informant 
testimony indicates a systemic gap in prior Qur’anic instruction: many students 
reached secondary school without the habit or technical grounding needed for 
confident mushaf reading. The qualitative evidence points to two proximal causes, 
insufficient early-stage mentoring and a lack of routine, individualized follow-up, 
which together produce persistent hesitancy and gaps in tajwid application. This 
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baseline situation justifies a focused, school-level intervention that combines skill-
building with habit formation. 

Implementation of the Intensive Guidance Program 

Observations of the program’s operation show a deliberately structured 
routine: activities ran daily for approximately 30 minutes before formal classes 
(typically 06:45–07:15). Students were organized into small groups of about 10–15; 
within each group students took turns individually “depositing” (reporting) their 
recitation or memorization to an assigned mentor. Mentors kept a daily monitoring 
journal recording each student’s reading level, errors in tajwid, memorization 
status, and attendance. Field notes document clear procedural elements: (1) a short 
collective opening and intention, (2) individual reading/recitation with real-time 
correction, and (3) a brief targeted exercise on one tajwid item or one memorization 
phrase. 

Interview data from program actors illuminate both rationale and routine. The 
principal explained, “We designed this as a habit-forming slot; the key is consistency 
and immediate corrective feedback. The journal helps us monitor individual progress 
so no student gets lost in the crowd.” A PAI teacher described the mentoring process: 
“I listen to each student, mark two or three recurring errors, and give corrective drills. 
Then I ask the student to repeat the passage three times before signing the journal.” 
Students reported initial difficulty but rapid accommodation: “The first week I was 
sleepy and reluctant to come earlier; by week two it felt natural and I was glad I could 
practice in a small group.” 

Implementation evidence shows that three operational design choices are 
central to program functioning: (1) short daily sessions embedded before classes to 
guarantee regular participation, (2) individual accountability via monitoring 
journals, and (3) immediate micro-feedback from mentors. Interview accounts 
underscore the psychological effect of these choices, regularity reduces initial 
resistance, and individualized correction builds confidence. Observationally, the 
journal functioned both as a monitoring instrument and as a motivational device 
(students asked mentors to sign when they met targets), confirming the program’s 
operational logic: frequent, short, accountable practice produces measurable 
progress over time. 

 

 

 

 

 

 

 

Figure 1. Morning Qur’an & Iqra’ Reading Sessions Program and Memorization of 
Prayer Recitations in grades X, XI, and XII 
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Improvement in Students’ Reading Fluency and Prayer Memorization 

After approximately two months of consistent mentoring, the quantitative 
patterns evident in the monitoring journals and post-program assessments show 
clear improvement. Fluency categories recorded after the intervention indicate that 
17 of 39 students (43.6%) achieved “fluent” Qur’anic reading, 15 students (38.5%) 
reached “fairly fluent,” and 7 students (17.9%) remained in the “less fluent” 
category. Regarding prayer recitation, 17 of 39 students (43.6%) were recorded as 
having fully memorized the target prayer texts, 20 students (51.3%) were in the 
“starting to memorize” stage, and only 2 students (5.1%) remained “not yet 
memorized.” 

Qualitative evidence supports and explains these numbers. Classroom 
observation documented a shift from halting single-letter decoding to phrase-level 
recitation with improved length (mad) control and more consistent application of 
ikhfa and idgham rules during practice sessions. A grade XII student reported, “I 
used to stop at every word; now my teacher corrects one or two sounds and I can read 
the whole verse more smoothly.” A PAI teacher described a typical progression: “At 
first a student might only be able to repeat short surahs; after daily drills and focused 
tajwid corrections, many begin to read with more accurate elongation and fewer 
assimilation errors.” 

Specific examples from the monitoring records illustrate individual gains: a 
grade XII student coded DM moved from “fairly fluent / not yet memorized” to 
“fluent / memorized”; grade XI student JA progressed from “fairly fluent / not yet 
memorized” to “fluent / memorized”; grade X student D was “fairly fluent / 
memorized” and improved to “fluent / memorized.” Teachers’ anecdotal reports 
echoed these documented changes: “I’ve started hearing students volunteer to lead 
short recitations in assemblies; that was rare before.” 

The combined numeric and narrative data indicate that the program produced 
both breadth and depth of learning: a substantial share of students attained fluency 
thresholds and demonstrated measurable memorization gains. The pattern, many 
students moving to “starting to memorize” while a meaningful portion reached full 
memorization, suggests that the program accelerated early acquisition and placed 
the majority on a clear trajectory toward mastery. Observational notes show that 
fluency gains were not merely speed improvements but included qualitative gains 
in tajwid application, evidencing both technical and cognitive development. 

Table 1. Development of Grade XII Students 

No. Name 
Iqra’ and Al-Qur’an Prayer Recitation Memorization 
Before  After  Before  After  

1. AMJ Less fluent Fairly fluent Not memorized Starting to memorized  
2. ADM Fairly fluent Fluent Not memorized Starting to memorized  
3. DM Fairly fluent Fluent Not yet memorized Memorized 
4. NA Less fluent Fairly fluent Not yet memorized Memorized 
5. MR Fluent Fluent Memorized Memorized 
6. PS Fairly fluent Fluent Not yet memorized Memorized 
7. RT Fairly fluent Fluent Not yet memorized Memorized 
8. SA Not Fluent Less fluent Not memorized Starting to memorized 
9. SS Less fluent Fairly fluent Not yet memorized Starting to memorized 
10. SR Fluent  Fluent Memorized Memorized 
11. SAAB Less fluent Fairly fluent Not memorized Starting to memorized 
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12. ZSM Less fluent Fairly fluent Not memorized Starting to memorized 

 

Table 2. Development of Grade XI Students 

No. Name 
Iqra’ and Al-Qur’an Prayer Recitation Memorization 
Before  After  Before  After  

1. AB Less fluent Fairly fluent Not memorized Starting to memorized  
2. HR Less fluent Fairly fluent Not memorized Starting to memorized  
3. IAB Less fluent Fairly fluent Not yet memorized Starting to memorized 
4. JA Fairly fluent Fluent Not yet memorized Memorized 
5. JPR Not Fluent Less fluent Not memorized Starting to memorized  
6. JK Less fluent Fairly fluent Not memorized Starting to memorized  
7. JA Not Fluent Less fluent Not memorized Starting to memorized  
8. JM Not Fluent Less fluent Not memorized Starting to memorized  
9. KM Fluent Fluent Memorized Memorized 
10. MR Fluent  Fluent Memorized Memorized 
11. MAW Fluent  Fluent Memorized Memorized 
12. MZ Less fluent Fairly fluent Not memorized Starting to memorized 
13. RL Less fluent Fairly fluent Not memorized Starting to memorized 
14. SR Fluent  Fluent Memorized Memorized 
15. SN Not Fluent Less fluent Not memorized Starting to memorized  
16. SAR Fluent  Fluent Memorized Memorized 
17. WPCN Not Fluent Less fluent Not memorized Starting to memorized  

 

Table 3. Development of Grade X Students 

No. Name 
Iqra’ and Al-Qur’an Prayer Recitation Memorization 
Before  After  Before  After  

1. AB Less fluent Fairly fluent Not yet memorized 
Starting to 
memorized  

2. A Less fluent Fairly fluent Not memorized Not yet memorized  
3. D  Fairly fluent Fluent Memorized Memorized 
4. GT Not Fluent Less fluent Not yet memorized Memorized 
5. M Fluent Fluent Not memorized Not yet memorized  
6. MU Less fluent Fluent Not yet memorized Memorized  
7. M Fluent Fluent Not yet memorized Memorized 

8. NI Less fluent Fairly fluent Not yet memorized 
Starting to 
memorized  

9. RM Fairly fluent Fluent Not yet memorized 
Starting to 
memorized 

10. R Less fluent Fairly fluent Not yet memorized Memorized  
 

Beyond routine recitation practice, mentors allocated weekly micro-sessions 
specifically to tajwid and makhraj drills. Observational logs describe these segments 
as 8–12 minute focused activities in which students performed articulation drills, 
practiced prolongation (mad), and repeated minimal-pair contrasts to disambiguate 
similar-sounding letters. Teachers used quick formative checks, asking students to 
pronounce a set of target letters or short words and immediately providing 
corrective modeling. 

Teachers’ interviews clarified pedagogical intent: “We intentionally separate a 
short tajwid block so students do not conflate speed with accuracy; mastering makhraj 
prevents fossilized errors later.” Several students remarked that targeted makhraj 
drills changed their awareness: “Before, I didn’t know how to place my tongue for 
certain letters; now I know where the sound should come from.” 
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Focused tajwid/makhraj instruction was instrumental in converting fluency 
into quality-controlled recitation. Observations show that the program’s micro-
sessions served as surgical interventions: they located persistent articulation errors 
and corrected them before they became entrenched. Teacher reflections suggest a 
preventive logic, early correction of misarticulations reduces later remediation 
needs, which helps explain the improvements in both fluency and the accuracy 
dimensions recorded in the monitoring journals. 

 

 

 

 

 

 

 

 
Figure 2. Tajwid Learning in Grades XII and XI 

 

Non-cognitive Effects 

Program records and interviews point to meaningful non-cognitive shifts. 
Attendance journals used for the morning sessions document a visible increase in 
punctuality and consistent presence during the 06:45 slot over the eight-week 
period (qualitative trend logged by mentors). Students frequently described 
improved study habits: “Waking up early to read became part of my day; I started 
practicing at home too.” Parents corroborated these changes: one parent noted, “My 
child now asks me to listen to his recitation after Maghrib; this was not happening 
before.” 

Teacher reports highlight affective changes: mentors observed reduced 
anxiety in public recitation, higher willingness to volunteer, and increased peer 
encouragement. A mentor reflected, “When one student improves, others become 
motivated to match that progress. The journal and signing ritual create healthy peer 
pressure.” Community ties also strengthened: several students began attending TPA 
sessions in the evening more regularly, and informal coordination between school 
mentors and TPA teachers emerged. 

Non-cognitive outcomes are central to the program’s sustainability: increased 
motivation and discipline create a positive feedback loop that supports ongoing 
practice, while parent and TPA involvement extend learning beyond school hours. 
The evidence indicates that the intervention works not only by changing skill but by 
altering the ecology of practice (time use, social norms, and inter-institutional 
collaboration) which together magnify and sustain gains. 
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Figure 3. Learning Activities at the TPA  

This study’s contribution is distinctive on three tightly interrelated 
dimensions: (1) Integrated dual-focus model implemented within the school day. 
The program deliberately fuses Qur’anic literacy progression (Iqra’ → mushaf 
fluency) with systematic prayer memorization, operating within a short, daily pre-
class time slot. Unlike programs that treat reading and memorization as separate 
tracks, this model uses each morning session to advance both competencies in 
tandem, thereby leveraging the cognitive synergy between repeated reading and 
spaced memorization; (2) Operationalized individual accountability via a “deposit-
and-journal” system. Mentors recorded each student’s recitation and memorization 
status daily, creating an auditable, incremental record. This operational mechanism 
converts otherwise invisible practice into measurable micro-achievements and fuels 
student motivation through visible progress markers (signed journal entries, 
recorded targets). The study demonstrates how low-cost monitoring artifacts can 
catalyze individual engagement and teacher responsiveness; and (3) Micro-
pedagogical sequencing that couples quick, high-frequency practice with targeted 
corrective drills. The program’s instructional architecture, short daily practice, 
immediate corrective feedback, and weekly tajwid/makhraj micro-sessions, aligns 
distributed practice principles with pragmatic classroom constraints. The evidence 
shows that this sequencing yields both quantitative gains (fluency and 
memorization percentages) and qualitative gains (improved tajwid accuracy), 
thereby bridging the technical–affective divide in religious instruction. 

Practically, the study presents a replicable operational blueprint: (1) reserve a 
short daily pre-class slot; (2) form small practice groups with one mentor per 
group; (3) employ a simple monitoring journal for daily deposits; (4) integrate 
weekly tajwid/makhraj micro-sessions; and (5) engage parents and local TPA for 
after-school reinforcement. Theoretically, the research advances understanding of 
how habit formation, accountability structures, and focused corrective feedback 
interact to produce rapid gains in both literacy and ritual text memorization within 
school contexts. 

Implications for replication and scale, because the model relies on minimal 
resources (time reallocation, small-group mentoring, and a simple journal), it is 
feasible for broader adoption in similar secondary school settings. The documented 
percentages of student gains (e.g., 43.6% fluent readers and 43.6% fully memorized 
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within two months, with another 51.3% in early memorization stages) provide 
benchmark targets for replication studies and local program evaluation. 

DISCUSSION 

The findings of this study reinforce the evidence that Qur’anic reading 
competence, which ideally should have been mastered at the elementary school 
level, continues to be a significant challenge at the senior high school level. The data 
showed that more than half of the students were still at the Iqra’ stage, indicating a 
substantial gap between the expected learning outcomes of the Islamic Education 
curriculum and the actual reality in the classroom. This is consistent with the notion 
that the curriculum often assumes readiness that does not align with students’ 
previous learning experiences (Moslimany et al., 2024; Thompson & Houston, 
2024). The implication is that schools at the secondary level must implement 
remedial and supplementary programs to bridge these gaps rather than solely 
relying on the formal curriculum. 

The intensive mentoring program implemented at STKIP Muhammadiyah Arar 
Labschool demonstrates how consistent routines and structured practices can 
address these gaps. By allocating 30 minutes before class for Qur’an reading and 
prayer memorization, the school created a new habit loop that integrates discipline, 
punctuality, and spiritual sincerity. Observations revealed that students who were 
initially reluctant gradually adapted to this routine, and interviews indicated a 
growing sense of responsibility among students. This finding aligns with Handayani 
et al. (2024), who highlight that regular Qur’an reading practice strengthens not 
only technical literacy but also students’ spiritual intentions. Thus, the study shows 
that daily habit-forming strategies are not merely supplementary but central to 
building sustainable Qur’anic literacy. 

Another critical component of the program is the explicit instruction of tajwid 
and makhorijul huruf. Unlike general reading practices, this additional emphasis 
ensures that students’ fluency is not achieved at the expense of accuracy. Tajwid 
lessons on mad, ikhfa, idgham, and ghunnah, combined with articulation practice, 
equipped students with the skills to read the Qur’an with both fluency and 
precision. This finding is supported by Prabaningtyas & Tabroni (2022) and Razali, 
et al., (2023), who stress that tajwid mastery is essential for maintaining the quality 
of Qur’anic recitation. Therefore, this study underlines the importance of 
complementing general literacy programs with focused micro-instruction on 
pronunciation to prevent persistent errors. 

The program’s impact extended beyond technical skills to character formation 
and religious practice. Students developed new habits such as reading the Qur’an 
outside school hours and voluntarily attending TPA in the evenings. These habits 
represent an internalization of discipline and responsibility that transcend the 
classroom, reflecting a strengthening of religious character (Komariah & Nihayah, 
2023; Steć & Kulik, 2021). The consistency of practice fostered not only knowledge 
but also affective and behavioral outcomes, highlighting the holistic potential of 
Qur’an literacy programs when embedded within daily routines. 

The data also confirmed that structured mentoring had a tangible effect on 
both reading skills and prayer memorization. Students progressed from being 
limited to reciting Al-Fatihah to fluently performing a full range of prayer 
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recitations, including the iftitah prayer, short surahs, the qunut prayer, and post-
prayer supplications. This dual achievement demonstrates that intensive programs 
can serve as a platform for developing technical competencies in worship while also 
shaping students’ spiritual identity. This supports Badriyan et al. (2024) and 
Sabaruddin & Mastur (2023), who emphasize that mastery of prayer recitations 
builds continuous religious awareness in students. The integration of literacy and 
memorization in a single routine thus emerges as a unique contribution of this 
study. 

Beyond cognitive outcomes, the program fostered non-cognitive gains such as 
motivation, self-confidence, and discipline. Teachers observed increased punctuality 
and consistency among students, while interviews revealed growing confidence to 
recite in front of peers and mentors. These findings align with Nurfuadi (2020), who 
argues that intensive assistance in Qur’an learning fosters motivation and sincerity 
in learning. The emotional bonds that developed between teachers and students 
further strengthened the learning climate, demonstrating that mentoring has both 
pedagogical and relational benefits. 

Furthermore, this research highlights the significance of synergy between 
formal school education and non-formal religious institutions such as TPA. Students 
who engaged in both settings demonstrated faster and more consistent progress, 
confirming the importance of collaborative networks in religious education. This 
finding supports the argument of Nasaruddin et al., (2024) and Caldana et al., 
(2023), who stress the necessity of integrating formal and non-formal education to 
achieve comprehensive outcomes. Family involvement was also a critical factor, as 
parents’ support reinforced habits developed at school. This collective engagement 
suggests that Qur’anic literacy is best fostered through shared responsibility among 
schools, families, and communities. 

The implications of this study are twofold. Theoretically, the research 
contributes to the body of knowledge on Qur’an literacy by demonstrating the 
effectiveness of an integrated mentoring model that combines literacy, tajwid 
mastery, and prayer memorization. This approach moves beyond fragmented 
methods by showing how technical skills and religious character can be developed 
simultaneously. Practically, the study provides a replicable model for schools to 
adopt: short daily mentoring sessions embedded before formal lessons, supported 
by systematic monitoring, targeted tajwid instruction, and collaboration with 
families and community-based institutions. 

The contribution of this research lies in presenting a holistic framework for 
enhancing Qur’anic literacy at the secondary level. It not only bridges the gap 
between curriculum expectations and students’ actual abilities but also establishes 
a model that nurtures cognitive, affective, and behavioral dimensions of Islamic 
education. The program’s integration of habit formation, skill development, and 
character building offers a valuable reference for educators and policymakers 
seeking to strengthen religious education in contemporary school contexts. 
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CONCLUSION 

This study found that the intensive mentoring model integrating daily Qur’anic 
reading, structured prayer memorization, individualized deposit-and-journal 
monitoring, and targeted tajwid micro-sessions produced a greater impact than 
initially anticipated. Within only two months, students progressed significantly 
from the Iqra’ stage to fluent and more accurate Qur’anic recitation, while a 
substantial proportion achieved full memorization of essential prayer texts. Beyond 
measurable technical gains, the program generated notable non-cognitive effects, 
including increased discipline, confidence, punctuality, and religious motivation. 
These findings challenge the long-standing assumption that Qur’anic literacy gaps at 
the secondary level are difficult to remediate within limited instructional time, and 
they open new discussions about the transformative potential of structured, habit-
based mentoring embedded in daily school routines. 

Scientifically, this research reinforces prior studies emphasizing the 
importance of regular Qur’an practice and tajwid mastery, while also questioning 
the adequacy of fragmented or purely curriculum-based approaches that lack 
structured accountability. By introducing an integrated dual-focus mentoring 
framework that simultaneously advances literacy, memorization, and character 
formation, the study contributes a more holistic conceptual model to the discourse 
on Islamic education. It enriches existing scholarship by demonstrating how habit 
formation, individualized monitoring, corrective micro-instruction, and 
collaboration between schools, families, and non-formal religious institutions can 
operate synergistically within a formal secondary school setting. 

However, this study is limited to a relatively small sample and a single 
institutional context, which restricts the generalizability of the findings. The 
qualitative design provides in-depth insight but does not allow for broad statistical 
generalization. Future research involving larger samples, comparative school 
settings, and mixed-method or longitudinal designs is necessary to obtain a more 
comprehensive understanding of the model’s scalability and long-term impact. It is 
recommended that subsequent studies examine implementation fidelity, cost-
effectiveness, and cross-regional adaptation to strengthen the empirical foundation 
of intensive mentoring as a sustainable strategy for enhancing Qur’anic literacy and 
worship competence in secondary education. 

 

ACKNOWLEDGMENT 

The authors would like to express their deepest gratitude to the leadership 
and educators of STKIP Muhammadiyah Arar Labschool High School, Sorong 
Regency, for their full support, cooperation, and openness during the research 
process. Special appreciation is extended to the school principal, Islamic Education 
teachers, and all students who willingly participated and provided valuable 
information through observations and interviews, making this study possible. 

The authors are also grateful to the Qur’anic teachers and TPA instructors who 
contributed insights and facilitated the integration of formal and non-formal 
learning in the context of Qur’an literacy and prayer memorization. Sincere thanks 
are conveyed to parents and guardians of the students for their continuous 



Intensive Mentoring Approach to Enhance Qur’anic Literacy and Prayer Memorization in Secondary Schools |  
Dwi Vira Ampesi, Euis Rina Handayani, Nur Azizah, Adelia Rizky Januari, Hermanto 

 

 

406  | Journal of Islamic Education Research | Vol. 6 No. 04 (2025) 

 

encouragement and collaboration, which greatly strengthened the outcomes of this 
program. 

Finally, the authors would like to acknowledge colleagues and academic 
mentors who offered constructive feedback and guidance in refining this study, as 
well as the institution that provided academic and administrative support 
throughout the research. Their contributions have been instrumental in ensuring 
the quality and completion of this work. 

 

REFERENCES 

Badriyan, M. K., Hidayat, N., & Daheri, M. (2024). Pembentukan Karakter Religius 
Santri dalam Kegiatan Mujahadah. Nusantara: Jurnal Pendidikan Indonesia, 
4(1), 97–114. https://doi.org/10.14421/njpi.2024.v4i1-6  

Caldana, A. C. F., Eustachio, J. H. P. P., Lespinasse Sampaio, B., Gianotto, M. L., 
Talarico, A. C., & Batalhão, A. C. D. S. (2023). A hybrid approach to sustainable 
development competencies: The role of formal, informal and non-formal 
learning experiences. International Journal of Sustainability in Higher 
Education, 24(2), 235-258. https://doi.org/10.1108/IJSHE-10-2020-0420  

Damanhuri, D., Bunayar, B., Hamzah, I., Zunarti, R., Muhlisa, M., & Asy’arie, B. F. 
(2025). Upaya Guru Pendidikan Agama Islam Dalam Mengatasi Kesulitan 
Membaca Al-Qur’an Di Sekolah Menengah Atas. Al-Qalam: Jurnal Kajian Islam 
Dan Pendidikan, 17(1), 155–168. https://doi.org/10.47435/al-
qalam.v17i1.3668  

Handayani, N. L., Prahara, E. Y., & Daryono, R. W. (2024). The Effects of Learning Al-
Quran Hadits and Tadarus Activities on the Ability to Read the Al-Quran in 
Madrasah Tsanawiyah Students: Does the Mediation of Reading Intention 
Matter? Al Qalam: Jurnal Ilmiah Keagamaan Dan Kemasyarakatan, 18(5), 3382. 
https://doi.org/10.35931/aq.v18i5.3939  

Khoa, B. T., Hung, B. P., & Hejsalem-Brahmi, M. (2023). Qualitative research in social 
sciences: data collection, data analysis and report writing. International 
Journal of Public Sector Performance Management, 12(1-2), 187-209. 
https://doi.org/10.1504/IJPSPM.2023.132247  

Komariah, N., & Nihayah, I. (2023). Improving The Personality Character of Students 
Through Learning Islamic Religious Education. At-Tadzkir: Islamic Education 
Journal, 2(1), 65–77. https://doi.org/10.59373/attadzkir.v2i1.15  

Kosim, M., Muqoddam, F., Mubarok, F., & Laila, N. Q. (2023). The dynamics of Islamic 
education policies in Indonesia. Cogent Education, 10(1), 2172930. 
https://doi.org/10.1080/2331186X.2023.2172930  

Lim, W. M. (2025). What is qualitative research? An overview and 
guidelines. Australasian Marketing Journal, 33(2), 199-229. 
https://doi.org/10.1177/14413582241264619  

Maruster, L., & Gijsenberg, M. J. (2013). Qualitative Research Methods. SAGE 
Publication Inc. 

https://doi.org/10.14421/njpi.2024.v4i1-6
https://doi.org/10.1108/IJSHE-10-2020-0420
https://doi.org/10.47435/al-qalam.v17i1.3668
https://doi.org/10.47435/al-qalam.v17i1.3668
https://doi.org/10.35931/aq.v18i5.3939
https://doi.org/10.1504/IJPSPM.2023.132247
https://doi.org/10.59373/attadzkir.v2i1.15
https://doi.org/10.1080/2331186X.2023.2172930
https://doi.org/10.1177/14413582241264619


Intensive Mentoring Approach to Enhance Qur’anic Literacy and Prayer Memorization in Secondary Schools |  
Dwi Vira Ampesi, Euis Rina Handayani, Nur Azizah, Adelia Rizky Januari, Hermanto 

 

 

Journal of Islamic Education Research | Vol. 6 No. 04 (2025) |  407 

 

Monaro, S., Gullick, J., & West, S. (2022). Qualitative data analysis for health 
research: A step-by-step example of phenomenological 
interpretation. Qualitative Report, 27(4), 1040-1057. 
https://doi.org/10.46743/2160-3715/2022.5249 

Moslimany, R., Otaibi, A., & Shaikh, F. (2024). Designing a holistic curriculum: 
Challenges and opportunities in islamic education. Journal on Islamic Studies, 
1(1), 52–73. https://doi.org/doi.org/10.35335/beztg009  

Mubarok, R. (2021). Pengembangan Manajemen Sumber Daya Manusia di Lembaga 
Pendidikan Islam. AL-FAHIM: Jurnal Manajemen Pendidikan Islam, 3(2), 131–
146. https://doi.org/10.54396/alfahim.v3i2.183  

Nasaruddin, N., Ilham, I., Nurdiniawati, N., & Alimudin, A. (2024). Pendampingan 
dan Peran TPQ Untuk Meningkatkan Baca Al-Qur’an di Dusun Soro Bali Desa 
Karampi. Taroa: Jurnal Pengabdian Masyarakat, 3(1), 29–41. 
https://doi.org/10.5226/taroa.v3i1.2522  

Nashrullah, M., Maharani, O., Rohman, A., Fahyuni, E. F., Nurdyansyah, I., & 
Rahmania, S. U. (2023). METODOLOGI PENELITIAN PENDIDIKAN (Prosedur 
Penelitian, Subyek Penelitian, dan Pengembangan Teknik Pengumpulan Data). 
UMSIDA Press. 

Nasir, M., & Rijal, M. K. (2021). Keeping the middle path: mainstreaming religious 
moderation through Islamic higher education institutions in 
Indonesia. Indonesian Journal of Islam and Muslim Societies, 11(2), 213-241. 
https://doi.org/10.18326/ijims.v11i2.213-241  

Nurfuadi, N. (2020). The Development of Teachers’ Pedagogical Competencies of 
Islamic Religious Education based on Learning Quality Management. Jurnal 
Iqra’ : Kajian Ilmu Pendidikan, 5(2), 151–163. 
https://doi.org/10.25217/ji.v5i2.1014  

Prabaningtyas, V., & Tabroni, I. (2022). Improving the Ability of Tajwid Science in 
Reading the Qur’an. Jurnal Pengabdian Masyarakat Bestari, 1(8), 835–846. 
https://doi.org/10.55927/jpmb.v1i8.1822  

Ramadhani, A. A., & Werdiningsih, W. (2022). Implementasi Metode Ummi Dalam 
Pembelajaran Tahfidz Di Panti Asuhan Tahfidzul Quran Yatim Piatu 
Muhammadiyah Belegondo-Ngariboyo-Magetan. MA’ALIM: Jurnal Pendidikan 
Islam, 3(01), 21–32. 
https://doi.org/https://doi.org/10.21154/maalim.v3i1.3921  

Raol, N., Pattisapu, P., Ikeda, A. K., Lowers, J., Joe, S., & Shin, J. J. (2025). 
Evidence‐Based Medicine in Otolaryngology Part 17: A Qualitative Research 
Primer. Otolaryngology–Head and Neck Surgery, 172(3), 1099-1108. 
https://doi.org/10.1002/ohn.1120  

Razali, A. S. M., Wan Abdullah, W. H., Wan Abdullah, W. N., & Bin Wan Mohamad, W. 
F. R. (2023). The Level of Mastery in Reciting the Quran in Lahjah Arabiah 
Among Qari and Qariah at the National Level Al-Quran Recitation Competition 
in Malaysia. Journal of Namibian Studies, 33. 

https://doi.org/10.46743/2160-3715/2022.5249
https://doi.org/doi.org/10.35335/beztg009
https://doi.org/10.54396/alfahim.v3i2.183
https://doi.org/10.5226/taroa.v3i1.2522
https://doi.org/10.18326/ijims.v11i2.213-241
https://doi.org/10.25217/ji.v5i2.1014
https://doi.org/10.55927/jpmb.v1i8.1822
https://doi.org/https:/doi.org/10.21154/maalim.v3i1.3921
https://doi.org/10.1002/ohn.1120


Intensive Mentoring Approach to Enhance Qur’anic Literacy and Prayer Memorization in Secondary Schools |  
Dwi Vira Ampesi, Euis Rina Handayani, Nur Azizah, Adelia Rizky Januari, Hermanto 

 

 

408  | Journal of Islamic Education Research | Vol. 6 No. 04 (2025) 

 

Sabaruddin, H., & Mastur, S. (2023). Problems And Solutions Of The Arts Of 
Recurring The Qur'an In Developing The Character Of Students At The Nurul 
Qur'an Boarding School, Lombok Central Province Of West Nusa 
Tenggara. Journal of Namibian Studies, 33. 

Septiana, Y., & Utami, S. F. (2024). Implementasi Metode Komprehensif dalam 
Pembelajaran Baca Tulis Al-Qur’an di TPA Nurul Hikmah Lubuk Juangan. 
Jurnal Pavaja: Jurnal Pendidikan Islam Anak Usia Dini, 6(1), 9–19. 
https://jurnal.staiyaptip.ac.id/index.php/pavaja/article/view/372  

Steć, M., & Kulik, M. M. (2021). The psycho-didactic approach in religious and moral 
education. Towards personal growth and positive mental health of 
students. Religions, 12(6), 424. https://doi.org/10.3390/rel12060424 

Supriadi, U., Supriyadi, T., & Abdussalam, A. (2022). Al-Qur’an literacy: A strategy 
and learning steps in improving Al-Qur’an reading skills through action 
research. International Journal of Learning, Teaching and Educational 
Research, 21(1), 323-339. https://doi.org/10.26803/ijlter.21.1.18  

Thompson, J., & Houston, D. (2024). Resolving the wicked problem of quality in 
paramedic education: the application of assessment for learning to bridge 
theory-practice gaps. Quality in Higher Education, 30(1), 112-129. 
https://doi.org/10.1080/13538322.2022.2124587  

Wiyanda, V. N., Ilhami, M. W., Mahendra, A., Sirodj, R. A., & Afgani, W. (2024). 
Triangulasi Data dalam Analisis Data Kualitatif. Jurnal Ilmiah Wahana 
Pendidikan, 10(17), 826–833. https://doi.org/10.5281/zenodo.13929272  

Wulandari, V. D., Putri, C. T., Ramadhany, N. F., & Iskandar, M. Y. (2022). Teachers' 
Efforts in Improving Students' Reading the Qur’an. International Journal of 
Multidisciplinary Research of Higher Education (IJMURHICA), 5(2), 67-75. 

Zamroni, M. (2024). Implementasi Pendidikan Agama Islam di Era Globalisasi: 
Antara Tradisi dan Modernitas. In Indonesian Research Journal on Education 
(Vol. 4). https://doi.org/10.31004/irje.v4i4.1410  

 

 

 

https://jurnal.staiyaptip.ac.id/index.php/pavaja/article/view/372
https://doi.org/10.3390/rel12060424
https://doi.org/10.26803/ijlter.21.1.18
https://doi.org/10.1080/13538322.2022.2124587
https://doi.org/10.5281/zenodo.13929272
https://doi.org/10.31004/irje.v4i4.1410

